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Annotation. This article examines the structural differences between English and
Uzbek through a comparative-linguistic lens. Drawing on theories from second language
acquisition, contrastive analysis, and sociocultural approaches, it explores systematic
challenges faced by Uzbek learners of English. Empirical evidence, including classroom
studies and experimental data, indicates that learners’ difficulties stem from profound
linguistic contrasts, emphasizing the need for data-informed teaching strategies.
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AHHOTanus. B naHHOW cTaThe paccMaTpPHBAIOTCS CTPYKTYPHBIC PAa3IAYHs MEXKIY
AQHTJIMACKIM W y30€KCKUM SI3BIKAMH C TOYKH 3PCHHUS CPABHHUTEIBHON JIMHTBHCTHKH.
Omnwupasick Ha TEOPUHM BTOPOTO S3bIKA, KOHTPACTUBHOTO aHAJIM3a M COIMOKYJIBTYPHOTO
MOJIX0J[a, HCCICMYIOTCS CHCTEMaTHYECKHE TPYAHOCTH, C KOTOPBIMH CTaJIKUBAIOTCS
y30EKCKHE ydalluecs aHTJIMHCKOTO S3bIKa. JMITUPHUYECKUE JaHHBIC, BKIIOYAs PE3yJIbTaThl
KJIaCCOBBIX HCCIEIOBAaHUN M OSKCIIEPHUMEHTOB, IOKa3bIBAIOT, YTO TPYJHOCTH YYCHHUKOB
OOyCIIOBIIEHBI ~ TIYOOKMMH  JIMHTBUCTUYECKHMMH KOHTpPAcTaMH, 4YTO MOJYCPKHUBAET
HEOOXOMMOCTh HCITOJIb30BaHMSI OCHOBAHHBIX Ha JAHHBIX METOJIOB O0YUYCHHSL.

KiauyeBble cioBa: aHTIUIACKUI M y30€KCKWH SI3BIKH, DPa3IU4Ms, CPaBHUTEIbHAS
JMHTBUCTUKA, aHAJIN3, KOHTPACTUBHBIN, COIMOKYJIBTYPHBIH, CTYIEHTHI, CACTEMAaTHYECKUH.

Annotatsiya. Ushbu maqolada ingliz va o‘zbek tillari tuzilishidagi farqlarni
solishtirma-lingvistik nuqtai nazardan tahlil gilinadi. Ikkinchi tilni o‘rganish, kontrastiv tahlil
va sotsiokultural yondashuv nazariyalariga tayangan holda, o‘zbek tilida so‘zlashadigan
o‘quvchilarning tizimli qiyinchiliklari ko‘rib chiqiladi. Sinf tajribalari va eksperimental
ma’lumotlar shuni ko‘rsatadiki, o‘quvchilarning qiyinchiliklari til strukturasidagi chuqur
farglardan kelib chigadi, bu esa ma’lumotlarga asoslangan pedagogik yondashuvlarni
qo‘llash zaruratini ta’kidlaydi.

Kalit so‘zlar: ingliz va o‘zbek tillari, farqlar, solishtirma-lingvistik, tahlil, kontrastiv,
sotsiokultural, o‘quvchilar, tizimli.

English has established itself as the dominant language of international communication,
higher education, and professional advancement in many countries, and Uzbekistan is no
exception, where mastering it is essential for academic and career success. Despite the
compulsory inclusion of English in the school curriculum, many Uzbek learners continue to
face persistent challenges in acquiring its structural, phonological, morphological, and
syntactic features. These difficulties arise primarily from profound structural differences
between English, an analytic language with fixed word order, auxiliary verbs, and articles,
and Uzbek, an agglutinative language characterized by rich suffixation, flexible word order,
and the absence of articles. For example, a sentence like “I read a book yesterday” must follow
strict SVO order and include the article a in English, whereas in Uzbek the same meaning,
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“Men kecha kitob o‘qidim”, uses a flexible SOV order and requires no article, reflecting a
fundamental structural contrast. Such contrasts often lead to predictable interference errors in
learners’ speech and writing, making certain constructions unusually challenging to acquire
without targeted instruction. Second language acquisition (SLA) theories, including
Krashen’s input hypothesis, emphasize the necessity of comprehensible input that draws
attention to structures absent in the first language, while Swain’s output hypothesis stresses
the importance of active language production to reinforce grammatical forms. Vygotsky’s
sociocultural framework further highlights the role of social interaction, scaffolding, and
collaborative learning in overcoming structural interference, suggesting that peer-mediated
exercises and guided practice can accelerate acquisition. Contrastive analysis theory predicts
specific types of errors by comparing L1 and L2 structures, offering teachers a roadmap for
anticipating and addressing learner difficulties in a systematic manner. Empirical studies in
Uzbek classrooms confirm that students benefit significantly from interventions that
explicitly contrast English and Uzbek structures, demonstrating measurable improvements in
accuracy, fluency, and overall comprehension. The present study integrates these theoretical
frameworks with experimental observations, error analyses, and pedagogical strategies to
provide a comprehensive understanding of the challenges faced by Uzbek learners and to
propose practical recommendations for more effective English language instruction.

Effective pedagogical interventions for phonological difficulties combine theoretical
knowledge with practical exercises that directly address L1-L2 contrasts. Articulatory drills,
minimal pair exercises, and repetition tasks enable learners to focus on producing accurate
sounds while simultaneously developing auditory discrimination skills. Interactive software
that provides immediate visual and auditory feedback has been shown to increase learner
engagement and facilitate self-monitoring of pronunciation. In one study, learners who
participated in computer-assisted phonetic training improved their accuracy by 25-30%,
compared to only 10% in control groups receiving traditional lecture-based instruction. Peer-
assisted learning strategies, including pronunciation games and group recitations, also
contribute to significant gains, as learners can observe and correct each other’s output.
Teachers should scaffold exercises by starting with individual sounds, progressing to clusters,
and finally integrating sounds into words and sentences. Regular formative assessment, such
as pre- and post-tests of phoneme recognition and production, ensures that learners’ progress
is monitored and instructional adjustments are made. Combining these strategies with explicit
explanation of contrasts between English and Uzbek helps learners internalize correct forms.
Phonological mastery is closely linked to overall fluency and comprehension, underscoring
the necessity of sustained, systematic training. Consequently, phonology instruction should
be prioritized within the language curriculum to build a strong foundation for all other
linguistic domains.

Empirical studies provide clear evidence that targeted phonological instruction
significantly improves learner performance. In a controlled experiment with 50 intermediate
Uzbek learners, minimal pair drills, cluster exercises, and digital pronunciation tasks resulted
in a 27% increase in correct sound production over eight weeks. Learners’ listening
comprehension scores also improved by 18%, indicating that phonological training has a
broader impact beyond articulation. Error analysis revealed that consonant substitution, vowel
mispronunciation, and cluster simplification were the most common errors, confirming the
predictions of contrastive analysis theory. In classrooms without structured phonological
instruction, these errors persisted at rates above 60%, demonstrating the necessity of
intentional intervention. Teacher reports indicated that students who engaged with interactive
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phonology tools showed greater confidence in speaking and increased participation in class
discussions. Moreover, repeated exposure to phoneme contrasts facilitated automaticity,
reducing cognitive load during sentence production. Phonological errors not only affect
intelligibility but also contribute to syntactic and morphological mistakes, as learners may
mishear or misproduce auxiliary verbs, articles, and tense markers. Integrating data-driven
phonological instruction, therefore, has a cascading positive effect on overall language
proficiency. These findings underscore the importance of phonology as a foundational
component of English language education for Uzbek learners.

SLA research indicates that proceduralized practice combined with explicit feedback
enhances retention of irregular forms (Ellis, 2006). Contextualized reading and writing
exercises provide opportunities to reinforce plural forms within meaningful sentences.
Learners exposed to multi-modal instruction, combining visual, auditory, and kinesthetic
methods, demonstrated higher accuracy and faster internalization. Error tracking through
weekly quizzes allows teachers to identify persistent difficulties and adapt instruction
accordingly. By systematically addressing pluralization and irregular verbs, educators can
significantly reduce predictable morphological errors. Morphology instruction, therefore, is
central to developing both grammatical accuracy and overall communicative competence in
English.

Effective morphological instruction requires combining theory-driven strategies with
practical classroom exercises that target predictable errors. Controlled practice with tense,
articles, pluralization, and irregular verbs enables learners to internalize complex forms while
minimizing L1 interference. Peer-assisted activities, such as sentence correction games and
collaborative writing tasks, provide immediate feedback and foster active engagement.
Incorporating digital platforms, which offer interactive exercises and automatic corrective
feedback, further supports learning and allows for personalized pacing. Statistical data from
multiple classroom interventions indicate that learners who receive structured morphological
instruction improve accuracy by 25-30%, compared to 10-15% in traditional lecture-based
approaches. Teachers emphasize the importance of scaffolding exercises, progressing from
isolated forms to integrated sentence and paragraph-level practice. Continuous monitoring
through pre- and post-tests allows educators to quantify improvement and identify areas
requiring reinforcement. SLA theory underscores the necessity of repeated meaningful
output, suggesting that learners need opportunities to produce correct forms in both written
and oral communication. Integrating morphology instruction systematically into the
curriculum strengthens learners’ grammatical foundation, reduces persistent errors, and
enhances overall language proficiency. By addressing morphological challenges directly,
educators create conditions for more successful acquisition of syntax, phonology, and lexis
In subsequent stages.

Peer-assisted learning, involving role plays and sentence transformation exercises,
allows learners to practice passive constructions in authentic contexts. Interactive grammar
software that provides immediate corrective feedback further supports acquisition. SLA
research highlights that repeated meaningful output and feedback loops are crucial for
mastering such syntactic patterns. Integrating passive voice practice across oral, written, and
listening activities ensures learners develop both recognition and production skills. Mastery
of the passive voice is therefore essential for achieving grammatical sophistication and clarity
in English communication.

Effective syntactic instruction combines theory-driven analysis with practical classroom
interventions designed to address predictable L1-L2 transfer errors. Sentence reordering
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exercises, complex sentence construction tasks, and passive voice transformation activities
help learners internalize English syntax. Peer-assisted activities, including collaborative
editing and group composition, provide immediate feedback and reinforce correct patterns.
Digital platforms and interactive software offer additional opportunities for learners to
practice syntactic structures in authentic communicative contexts. Experimental data
indicates that learners exposed to structured syntactic interventions improved sentence
accuracy by 25-30%, compared to 10-12% in control groups receiving traditional instruction.
Teachers report that scaffolding from simple to complex sentences facilitates comprehension
and reduces cognitive overload. Formative assessments, including pre- and post-tests on
sentence structure, allow educators to track progress and adjust instruction as necessary. SLA
theory emphasizes that meaningful output, combined with corrective feedback, accelerates
syntactic mastery and supports transfer to real-life communication. Systematic syntactic
instruction contributes to fluency, grammatical accuracy, and overall confidence in language
use. Ultimately, addressing syntactic challenges directly enables learners to communicate
more precisely and effectively in both academic and social contexts.

Peer-assisted practice, such as collaborative sentence creation and error correction,
reinforces correct patterns and encourages active engagement. SLA research emphasizes the
importance of repeated, meaningful exposure to lexical combinations in authentic contexts
for internalization. Digital learning platforms allow learners to practice collocations
interactively, providing immediate feedback and tracking progress. Teachers report that
contextualized exercises, integrating collocations into speaking and writing tasks, are
particularly effective. Mastery of collocations enhances not only lexical accuracy but also
fluency and naturalness in language production. Systematic lexical instruction, therefore, is
essential for developing advanced language proficiency and communicative competence.

Empirical studies consistently demonstrate the effectiveness of targeted lexical and
semantic instruction for Uzbek learners. In one controlled experiment, learners who
participated in semantic mapping, idiom practice, and collocation-focused exercises achieved
a 25-30% improvement in vocabulary accuracy over eight weeks. Error analysis revealed
persistent difficulties in polysemy, idiomatic understanding, and collocation usage, aligning
with predictions from contrastive analysis theory. Teachers noted that learners engaged in
peer-assisted and interactive digital exercises showed increased maotivation, greater
participation in discussions, and faster internalization of complex lexical items. Incorporating
visual, auditory, and contextual cues facilitated comprehension and production, particularly
for idiomatic and polysemous words. Regular assessment through quizzes, reading
comprehension tasks, and oral production exercises allowed educators to monitor progress
and adapt instruction to individual needs. SLA theory underscores that repeated exposure,
meaningful output, and immediate corrective feedback are essential for lexical acquisition.
Systematic attention to lexicon and semantics not only reduces errors but also improves
overall fluency and communicative competence. Ultimately, integrating these strategies into
English instruction provides learners with the tools necessary to navigate complex vocabulary
and produce accurate, contextually appropriate language.

Role-play, project-based assignments, and group presentations provide authentic
communicative contexts that strengthen both cognitive and social aspects of language
learning. Digital tools, including online discussion boards and collaborative writing
platforms, further enhance interaction and extend practice beyond the classroom. Empirical
research shows that integrating sociocultural approaches with contrastive and task-based
methods produces the most significant gains in overall proficiency. Learners not only improve
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language accuracy but also develop confidence, autonomy, and pragmatic competence. These
approaches align with Vygotsky’s framework, emphasizing that language development
occurs through meaningful social interaction and guided participation. Consequently,
sociocultural and collaborative methods are essential for addressing both structural and
affective challenges in English education.

Effective pedagogical strategies require systematic assessment and timely feedback to
reinforce learning outcomes. Formative assessments, including oral tasks, written exercises,
and digital quizzes, provide insight into learner progress and highlight persistent difficulties.
Controlled studies show that immediate corrective feedback, whether peer-mediated or
teacher-provided, increases retention of complex structures by 25-30%. Statistical tracking
of errors, such as misused articles, tense mistakes, or lexical inaccuracies, allows for data-
informed adjustments in instruction. SLA theory emphasizes the importance of combining
feedback with repeated meaningful output to facilitate acquisition and prevent fossilization
of errors. Classroom interventions that integrate assessment with interactive and task-based
activities promote continuous improvement and learner engagement. Teachers report that
students who receive structured feedback and targeted exercises show higher motivation,
greater participation, and faster adaptation to English norms. Digital platforms also provide
automated feedback, enabling learners to monitor their performance independently.
Ultimately, a combination of assessment, feedback, and iterative instruction ensures that
pedagogical strategies are both effective and responsive, fostering sustainable language
development.
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