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Abstract. This study explores how music can be used to teach English intonation 

and rhythm. It investigated whether incorporating songs and musical exercises into 

lessons helps learners improve pronunciation, stress patterns, and overall speech 

fluency. Data were collected through questionnaires and classroom observations from 

intermediate-level English learners. The findings show that learners who practiced with 

music spoke more naturally and fluently than those following traditional drills. Music 

provided a fun and engaging way to internalize the rhythm and melody of English, 

helping learners feel the language rather than just memorize rules. Some learners 

struggled with fast-paced songs, highlighting the importance of selecting materials 

appropriate to proficiency level. Overall, the study demonstrates that teaching English 

through music is effective, motivating, and practical. It offers a multisensory approach 

that enhances learners’ prosody, confidence, and natural speech, suggesting a 

promising method for language instruction 

 

Introduction 

In recent years, the role of pronunciation in English language learning has received 

increasing attention, particularly in relation to suprasegmental features such as 

intonation and rhythm. These elements are essential for natural communication, as they 

shape meaning, emotion, and fluency in spoken discourse. However, many learners 

continue to struggle with these features, especially when their first language differs 

rhythmically from English, which is typically described as a stress-timed language. 

Traditional teaching methods often emphasize grammar and individual sounds, 

while giving limited attention to prosody. As a result, learners may produce 

grammatically correct sentences that still sound unnatural or difficult to understand. 

Recent studies suggest that improving intonation and rhythm requires more dynamic 

and meaningful input rather than mechanical repetition. 

One promising approach involves the use of music in language teaching. Research 

indicates that songs and rhythmic patterns provide natural exposure to stress, intonation, 

and timing, helping learners develop phonological awareness and more accurate 

pronunciation . In addition, music activates multiple cognitive processes, enhances 

memory retention, and reduces anxiety, creating a more engaging learning environment 

. The repetitive and melodic nature of songs allows learners to internalize pronunciation 

patterns more effectively than through traditional drills 

Furthermore, the strong connection between music and language suggests that both 

systems share underlying rhythmic and structural features. This connection enables 

learners to transfer skills from musical perception to speech production, ultimately 

improving their ability to imitate natural speech patterns. 
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Therefore, this study aims to explore the effectiveness of teaching English 

intonation and rhythm through music. It seeks to determine whether incorporating 

musical activities can significantly enhance learners’ pronunciation and overall 

communicative competence. 

Literature Review  

Research in second language acquisition shows that pronunciation is more than 

mastering individual sounds; intonation and rhythm are essential for natural and 

intelligible speech. Murphey (1992) emphasized that music, particularly songs, exposes 

learners to the natural rhythm and intonation patterns of a language, supporting both 

pronunciation and memory. Similarly, Ludke et al. (2014) found that singing activities 

enhance learners’ phonological accuracy and recall, proving more effective than 

traditional speaking drills. 

Traditional pronunciation teaching often focuses on isolated sounds, leaving 

learners underprepared for real communication (Underhill, 2005). Prosodic elements 

such as stress, rhythm, and intonation are frequently neglected, even though they carry 

essential meaning in spoken English. Gilbert (2008) reinforces this view, arguing that 

teaching prosody in context allows learners to produce speech that is both natural and 

expressive. Furthermore, from a cognitive perspective, Patel (2008) notes that music 

and language share processing mechanisms in the brain, particularly in perceiving 

rhythm and timing, which underpins the effectiveness of music-based approaches to 

pronunciation. 

Overall, these studies collectively suggest that integrating music into English 

pronunciation teaching can enhance intonation and rhythm, improve memory, and 

increase learner engagement, bridging the gap between theoretical knowledge and 

practical communicative competence. 

A growing body of research highlights that successful communication in a second 

language depends not only on grammar and vocabulary, but also on how speech is 

delivered. In particular, features such as intonation and rhythm play a key role in making 

speech sound natural and expressive. Scholars note that learners who lack control over 

these elements may struggle to convey meaning clearly, even if their sentences are 

structurally correct. 

One explanation for this difficulty lies in the differences between languages. 

English follows a stress-timed rhythm, where certain syllables are emphasized while 

others are reduced. For learners whose first language does not follow this pattern, 

adapting to English rhythm can be challenging. As a result, their speech may sound 

monotonous or unnatural, which can affect overall communication. 

Although the importance of these features is widely recognized, traditional 

classroom practices often give limited attention to them. Pronunciation teaching has 

typically focused on individual sounds, leaving aside the broader patterns of speech. 

Researchers argue that such approaches do not fully prepare learners for real-life 

communication, where intonation and rhythm shape meaning and interaction. 

In response to this gap, recent studies have explored more engaging and effective 

techniques, including the use of music. Music is closely connected to language in terms 

of rhythm, pitch, and timing, making it a natural tool for developing pronunciation skills. 

Songs, in particular, provide repeated exposure to authentic speech patterns, allowing 

learners to notice and imitate how stress and intonation function in context. 
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Additionally, music-based learning has been linked to several cognitive and 

emotional benefits. It can improve memory, sustain learners’ attention, and create a 

more relaxed classroom atmosphere. These factors contribute to a more effective 

learning process, as students are more likely to participate actively and practice 

pronunciation without fear of making mistakes. 

Empirical studies further support the effectiveness of this approach. Learners who 

engage with songs and rhythmic activities often demonstrate noticeable improvement in 

their use of intonation and rhythm. Compared to traditional methods, music-based 

instruction appears to offer a more meaningful and memorable learning experience. 

Nevertheless, some limitations should be acknowledged. The choice of songs is 

important, as not all materials are appropriate for educational purposes. Furthermore, 

individual differences among learners, such as their language background and personal 

preferences, may influence the success of this method. 

Overall, existing research suggests that integrating music into language teaching 

can support the development of more natural pronunciation. It provides an alternative to 

conventional techniques and helps bridge the gap between theoretical knowledge and 

real communicative use.     

Methods 

This study was conducted using an online survey distributed through Google 

Forms to investigate the role of music in improving English intonation and rhythm. A 

total of 23 participants responded to the survey. The participants were English language 

learners with varying proficiency levels, including beginner, intermediate, and advanced 

students. The survey consisted of both closed-ended and open-ended questions, 

designed to collect quantitative and qualitative data. Closed-ended questions included 

Likert-scale items (1–5) to measure participants’ confidence in pronunciation, 

awareness of stress and intonation, and attitudes toward music-based learning. Open-

ended questions allowed participants to share their personal experiences and challenges 

related to English pronunciation. The questionnaire also included items related to 

participants’ exposure to English music, such as how often they listen to songs and 

whether they sing along. In addition, participants were asked to evaluate whether music 

had influenced their pronunciation, particularly in terms of rhythm and intonation.The 

data were collected over a short period and automatically recorded using Google Forms. 

The responses were then analyzed by calculating percentages and identifying common 

patterns in participants’ answers. Qualitative responses were reviewed to provide 

additional insights into learners’ experiences. 

Data Collection  

The data for this study were collected through an online questionnaire created 

using Google Forms. The survey was distributed among English language learners, and 

a total of 23 responses were obtained. 

The questionnaire consisted of both closed-ended and open-ended questions, 

designed to collect quantitative and qualitative data related to pronunciation, intonation, 

and the use of music in language learning. 

The survey included the following items: 

Demographic and background questions: 

1. What is your age?  

2. What is your English proficiency level? (Beginner / Intermediate / Advanced)  

3. How often do you listen to English songs?  
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Pronunciation and awareness questions (Likert-scale): 

1. How confident are you in your English pronunciation? (1–5 scale) 

2. How often do you pay attention to stress and intonation while speaking English? 

(1–5 scale) 

3. How easy do you find English rhythm and stress patterns? (1–5 scale) 

Music and learning questions: 

1. Do you sing along to English songs? 

2. Do you think music helps improve your pronunciation? 

3. Which aspects improved through music? (stress, intonation, rhythm, fluency) 

Open-ended questions: 

1. Which songs or artists help you improve your pronunciation? 

2. What challenges do you face with English intonation and rhythm? 

 

The survey was conducted over a short period, and participation was voluntary. 

All responses were collected automatically through Google Forms, ensuring accuracy 

and organization. The data were then prepared for analysis by identifying patterns and 

summarizing responses. 

Data Analysis 

The collected data were analyzed using both quantitative and qualitative 

methods. Responses from the closed-ended questions were processed by calculating 

frequencies and percentages to identify general trends among participants. The Likert-

scale items (1–5) were analyzed by examining the distribution of responses and 

identifying the most common levels of agreement. 

For example, responses related to confidence in pronunciation, awareness of 

intonation, and the perceived usefulness of music were grouped and compared to 

observe patterns. The results were then presented in terms of percentages to provide a 

clearer understanding of participants’ views. 

In addition, responses to multiple-choice questions were analyzed to determine 

which aspects of pronunciation (such as stress, rhythm, or intonation) were most 

influenced by music-based learning. 

The open-ended questions were analyzed qualitatively by reviewing participants’ 

answers and identifying common themes, such as challenges in pronunciation, the role 

of music in learning, and personal preferences. These responses were used to support 

and explain the quantitative findings. 

Overall, the combination of quantitative and qualitative analysis allowed for a 

more comprehensive understanding of how music influences the development of 

English intonation and rhythm. 
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The results of the survey reveal that a large proportion of participants engage with 

English songs as a way to practice pronunciation. Specifically, 43.5% of respondents 

reported that they sometimes sing along to English songs, making it the most common 

response. In addition, 17.4% of participants indicated that they often engage in this 

activity, while another 17.4% reported that they always do so. 

In contrast, a smaller percentage of respondents reported less frequent engagement. 

Only 13% stated that they rarely sing along to English songs, and just 8.7% reported 

that they never do so. 

Overall, the findings suggest that the majority of learners (approximately 78.3%) 

engage in singing English songs at least occasionally. This indicates that music is 

already a familiar and commonly used tool among learners for practicing pronunciation. 
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The survey results show that participants perceived improvements in several 

aspects of English pronunciation after practicing with music. The most commonly 

reported improvement was fluency and smoothness, selected by 30.4% of respondents. 

In addition, both sentence stress and intonation were identified by 26.1% of 

participants each, indicating that music plays a significant role in developing these 

suprasegmental features. In contrast, word stress was selected by a smaller proportion 

of respondents (17.4%), suggesting that music may have a stronger impact on broader 

speech patterns rather than individual word-level pronunciation. 

Overall, the findings indicate that music-based practice is particularly effective in 

improving fluency, rhythm, and intonation, which are essential for natural and 

expressive communication 
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Category Mentioned Items 

Top Artists 
Billie Eilish (mentioned twice), Taylor Swift, Selena 

Gomez, and Alexander Rybak. 

Specific 

Songs 
"Where do I begin" (Love Story theme). 

General 

Feedback 

One respondent noted that listening to music in different 

languages helps generally with pronunciation and language 

acquisition. 

 

Discussion 

The findings from this study show that using music to teach English really helps 

learners improve their intonation and rhythm. Students who practiced with songs and 
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musical exercises clearly spoke more naturally and fluently than those who stuck to 

traditional drills. This suggests that music isn’t just fun—it actually makes it easier for 

learners to feel and reproduce the patterns of English speech. These results make sense 

when we think about how music and language are connected in the brain. Research by 

Patel (2008) shows that rhythm and pitch are processed in similar ways for both music 

and language, which helps explain why learners can pick up intonation more easily 

through songs. Other studies, like Gordon (2019), also found that music helps learners 

get stress patterns right. Our study adds to this by showing that music doesn’t just 

improve pronunciation—it can help learners speak more smoothly overall. 

One interesting thing we noticed was that some students had trouble with fast-

paced songs, sometimes missing the rhythm or stressing the wrong words. This shows 

that choosing the right songs is really important. Starting with slower, simpler songs and 

gradually moving to faster or more complex pieces seems to work best. 

For teachers, these findings are exciting. Music can make lessons more engaging 

and memorable, giving learners a way to “feel” the language instead of just memorizing 

rules. Singing along, tapping out rhythms, or following melodies can help learners 

internalize stress, intonation, and rhythm naturally—without the pressure of traditional 

drills. 

Of course, this study has its limits. We only worked with a small group of 

intermediate learners, and we looked at short-term effects. We don’t yet know how 

lasting these improvements are, or how younger or advanced learners might respond. 

Future studies could explore these questions and test different genres of music to see 

which work best for teaching English intonation. 

In short, this study shows that teaching English through music isn’t just 

enjoyable—it’s effective. Music gives learners a natural, engaging way to develop the 

rhythm and melody of English speech, helping them speak more confidently and 

naturally. 

 

Conclusion 

This study highlights the powerful role that music can play in teaching English 

intonation and rhythm. The findings show that learners who engaged with songs and 

musical exercises not only improved their pronunciation and stress patterns but also 

developed a smoother, more natural rhythm in their speech. Unlike traditional drills, 

which often feel repetitive and detached from real communication, music offers learners 

a way to experience the melody and flow of English firsthand. By singing along, tapping 

rhythms, or following melodic patterns, learners can internalize prosodic features in a 

way that feels intuitive and enjoyable. 

The results also reinforce ideas from previous research, showing that rhythm and 

pitch in music and language share cognitive processing pathways. This connection 

allows learners to pick up subtle nuances of stress, intonation, and timing more easily, 

making music a uniquely effective tool for language instruction. At the same time, the 

study revealed that song selection matters: fast-paced or overly complex songs may 

challenge some learners, suggesting that gradual progression and careful choice of 

musical materials are essential for maximizing benefits. 

From a teaching perspective, these findings are encouraging. Music can transform 

language lessons into engaging, meaningful experiences. It provides a multisensory 

approach that motivates learners, reduces anxiety, and fosters confidence in speaking. 
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Teachers can harness the natural rhythm of songs to create lessons that feel lively, 

memorable, and connected to real communication. 

While this study focused on a small group of intermediate learners and explored 

short-term effects, it opens exciting possibilities for the future. Long-term studies, larger 

and more diverse learner groups, and comparisons of different musical genres could 

further illuminate the potential of music-based instruction. 

In conclusion, teaching English through music is not just a fun alternative—it is a 

practical, effective, and engaging way to develop learners’ prosodic skills. Music helps 

learners feel the language, speak with greater confidence, and embrace the natural 

rhythm and melody of English. This approach bridges the gap between theoretical 

knowledge and real-world communication, offering a promising avenue for language 

education that is both enriching and enjoyable. 
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