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Abstract: This article examines the origins and contemporary understandings of
competence-based education (CBE). Rather, it conceptually constructs competence as the
fusion of knowledge, skills and personal dispositions that can be applied effectively in the
real world. The results highlight the fact that CBE encourages outcomes-based learning,
learner-centred teaching and authentic assessment practices that foster professional
competency and keep pace with current standards of education.
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Introduction. Quality and efficiency of the system Education has been a highly
prioritized issue in last time. In those conditions, the idea of competency-based education
(CBE) has gained universal recognition and is one of the leading trends in modern educational
activities. Competence: the conceptualization not only includes knowledge and skills, but also
qualifications, abilities and personal characteristics required for effective functioning in
specific contexts of practice. Thus, CBE seeks not to teach students theory for the sake of it,
rather in practice through professional application [1].

Theoretically, competence-based education is based on humanist as well as activity-
oriented pedagogical approaches. Such methods allow adaptation of the education to the
learners’ preconditions and take into account possible demands faced by the education system
from society. Furthermore, CBE promotes personalized learning paths & differentiated
assessment systems that allow students to assess and develop their skills precisely[2].

In contemporary usage, competency-based education follows the same model for
general academic and professional education. According to Freedman (no date), this unique
pedagogy is an important tool for better education results, so that students can fulfil the current
requirements of labour market and their life. Therefore, exploring theoretical roots of the CBE
and integrating it into educational practices constitutes an indispensable element and driving
force for the reform and development education at present (p. 3) [3].

Methodology. This paper designs a qualitative research based on theoretical analysis
and comparative review methods. The study’s main thrust is an investigation into the
theoretical underpinnings, conceptual content, and contemporary understandings of CBE.

The first step involved a review of scholarly literature—peer-reviewed journal articles,
monographs, and international policy documents—that pertained to competency theory and
the provision of CBE. Citation classics by key experts in the field and analytical reports from
international organizations were analysed to observe the development of the competency
construct and its implications for education.

Second, a comparative approach was the choice for examining interpreting
competency-based education in different educational systems. This approach provided a
common lens for comparing similarities and differences in competencies, curricular
structures, methods of assessment, and student-centered learning approaches.
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Third, the study employed a conceptual analysis approach to explicate the association
between foundational theoretical constructs such as competence, competency, skills,
knowledge and performance outcomes. This analytical approach made it possible to
systematize theoretical points of view and develop a consistent concept about CBE and its
place in contemporary educational theories. Also, the study was done by using some parts of
content analysis to investigate policy documents and curriculum standards concerning how
competencies are embedded in learning goals, teaching methods and assessment criteria. The
methodological strategy followed in this study secures theoretical validity and analytical
depth, resulting to a grounded basis for the interpretation of the role and value of CBE in
present-day educational reforms.

Results and Discussion. Throughout the research, the theoretical construct and
contemporary realisation of CBE were synthesised. Considering both theoretical work by R.
Boyatzis, E. McClelland and M. Mulder and policy advice on key competences of
international organisations (OECD, European Union), we discussed the conceptual content,
structural elements and related practical issues of the concept competence [4], [5].
Competence proved to be an integrating category within the data as a product of interplay
among knowledge, skills, values and personal qualities. In its contemporary sense, CBE is
outcome driven, activity based, learner centered and utilizes authentic assessment methods
[6], [7].

Table 1 Theorized, enacted, and material components of CBE (Adams et al., in press)
Building on the work of Adams and Siccone (2015) Table 2 offers a summary of the
theoretical underpinnings, current definitions, and declared outcomes identified by potential
stakeholders engaged with competency-based education.

Table |
Theoretical and Practical Characteristics of Competency-Based Education

Competence is the

integration of knowledgt_a,_ Learning outcomes Students” ability to
Concept of  |skills, and personal qualities ||are formulated in

! . solve real-world

Competence ||ensuring effective terms of roblems

performance (Boyatzis, competencies P

1982; McClelland, 1973)

Priority is given to readiness
Educational | /for action rather than mere ||Learning outcomes |Professional and
Goal knowledge acquisition approach social adaptability

(Mulder, 2014)
Pedagogical |[Based on humanistic and Integ;actwtc)e m%thods, !D((ejvelop dment 0(1;
Approach constructivist theories problem-ase indepen ant an

learning (PBL) critical thinking

Competence is identified Portfolio i .
Assessment . assessment, project ||Integration of

through practical :
System work, case-study theory and practice

performance )

evaluation
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Global Key competencies Emphasis on digital, || Alignment with
. framework in OECD and communicative, and ||labor market
Interpretation . : .
EU documents social competencies |requirements

Discussion. Implications confirm that competency-based education is an outcomes-
focused paradigm that varies dramatically from the traditional knowledge-based model. It
encourages not just academics but also social, communication, and job readiness.

Benefits of CBE A review of literature identifies the following benefits to CBE:

| Strengthening the linkage between education and employment;

1 Developing students’ ability for life-long, self-directed learning;

| Introducing more objective and performance-based assessment practices;

| Promoting new digital and social skills.

In the meantime CBE requires proper methodological support, teacher’s professional
development and competency-based assessment criteria.

In conclusion, the findings indicate CBE as a theory-wise and practice-effective model
in the modern paradigm of education.

Conclusion

The research validates that CBE is a theoretically and evidentially supported pedagogic
approach, which considers competences as a unified product of knowledge, skills and
attitudes. Unlike conventional knowledge-based instruction, CBE focuses on application,
authentic evaluation and learner-centred teaching. The results suggest that the successful
delivery of CBE increases students" professional preparedness, critical thinking and
adjustment to labor markets requirements. As a result, competency-based education is an
essential basis for current educational change and sustainable development.
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